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Section 1: Unit Overview 

Unit Summary:  This unit will focus on ways individuals have made societal changes in our 

country in the past, such as during the Civil Rights Movement, and currently in causes like the 

fight to end gun violence in schools. The unit will ask students to think about methods of 

persuasion and its role in making changes in the United States.  Students will examine a text 

titled, “The History of Student Activism in The United States” by Dawson Barrett published in 

Teen Vogue magazine in April of 2018. This text will be used to motivate students to think about 

social changes in America. Then, the teacher will deliver a direct instruction lesson on persuasive 

language and techniques. The students will then watch a video titled, “Yolanda Renee King, 

MLK’s granddaughter ‘Enough is enough.’” This video is of young girl who spoke at the March 

for Our Lives rally in March of 2018. This video, along with Martin Luther King’s “I Have a 

Dream” speech (written and video form) will be used by students to practice identifying purpose 

and persuasive techniques. Students will also think about social changes outside of political and 

controversial topics; they will examine a public service announcement on distracted driving and 

identify its purpose and persuasive techniques. They will also evaluate its effectiveness as a 

persuasive mode. The final lesson in this unit will include an instructional lesson on the ACES 

writing strategy. The text-dependent analysis at the conclusion of this unit will ask students to 

choose a persuasive item such as an advertisement, commercial, speech, article, or other artifact 

and discuss its purpose using the ACES writing strategy. This unit will include activities such as 

an EdPuzzle.com video, Padlet.com walls, graphic organizers, and other handouts.  

Lesson Foundations:  

 

Day 1: Think-Aloud Strategy for the “The History of Student Activism in the United States” 

(Barrett, 2018).  

 

Standard: Standard - CC.1.1.5.E → Read with accuracy and fluency to support comprehension: 

• Read on-level text with purpose and understanding. • Read on-level text orally with accuracy, 

appropriate rate, and expression on successive readings. • Use context to confirm or self-correct 

word recognition and understanding, rereading as necessary. 



Objective: Students will utilize the Think-Aloud reading strategy to comprehend the text, “The 

History of Student Activism in the United States” by Dawson Barrett, published in Teen Vogue 

magazine.  

 

Essential Question: How does the Think-Aloud reading strategy help me comprehend the text, 

“The History of Student Activism in the United States” by Dawson Barrett? (2018).  
 

Day 2: Persuasive Language and Techniques  

 

Standard: Standard - CC.1.2.8.A → Determine a central idea of a text and analyze its 

development over the course of the text, including its relationship to supporting ideas; provide an 

objective summary of the text. 

Objective: Students will understand what persuasive language is and apply it to the video, 

“Yolanda Renee King, MLK’s granddaughter ‘Enough is enough’” by identifying what the 

speaker was persuading her audience to do in her speech.   

Essential Question: What is persuasive language? How does it apply to societal changes as seen 

in the EdPuzzle.com video of Yolanda Renee King’s speech? 

 

Day 3: Persuasive Speech: “I Have a Dream” 

 

Standard: Standard - CC.1.2.5.I → Integrate information from several texts on the same topic to 

demonstrate understanding of that topic.  

Objective: Students will read an excerpt from Martin Luther King Jr.’s “I Have a Dream” 

speech, watch a YouTube clip of the speech, and read the History.com article, “I Have a Dream 

Speech”, and then they will identify his purpose and persuasive techniques to demonstrate an 

understanding of persuasion.  

 

Essential Question: What is Martin Luther King’s purpose in his “I Have a Dream” speech? 

What persuasion techniques did he use it in? 
 

Day 4: Public Service Announcements for Social Change  

 

Standard: Standard - CC.1.2.7.B → Cite several pieces of textual evidence to support analysis 

of what the text says explicitly as well as inferences, conclusions, and/or generalizations drawn 

from the text. 

Objective: Students will watch the public service announcement “Distracted Driving” and 

complete a graphic organizer to identify the video’s purpose and persuasive techniques.   

 

Essential Question: What is the purpose of the “Distracted Driving” video? How does it 

accomplish its purpose? 
 

 

 

 



Day 5: ACES Writing Instruction 

 

Standards:  

Standard - CC.1.4.5.T → With guidance and support from peers and adults, develop and 

strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 

approach.  

Standard - CC.1.4.6.G → Write arguments to support claims. 

Objective: Students will write a response to the question, “What is the purpose of your 

persuasive, article, speech or video?” using the ACES writing strategy and evaluate how it will 

help them as a writer in all content areas.  

Essential Question: How can the ACES writing strategy help you write better in all content 

areas? 

 

Unit Rationale:  

1) In this unit, students will complete a Think-Aloud lesson on the text, “The History of 

Student Activism in the United States.” This is an article from Teen Vogue magazine. 

The lesson also includes a historical text: Martin Luther King Jr.’s “I Have a Dream” 

speech, which they will both read and watch. A History.com article about Martin Luther 

King’s speech will also be examined to help students further comprehend King’s purpose 

and persuasive techniques. A modern example of an activist will be analyzed as students 

watch a YouTube clip of Yolanda Renee King’s speech at the March for Our Lives rally 

held in March of 2018. Then, students will also watch a public service announcement 

video about distracted driving. In addition to these videos, students will watch a 

Flocabulary.com video to aid in their understanding of persuasive language. Students will 

also complete activities online on EdPuzzle.com and Padlet.com.  

 

2) In the unit, students complete a variety of activities. The skills being taught through these 

activities are comprehending challenging texts, learning a literary term and applying it to 

texts, identifying author’s purpose and persuasive techniques, and using a writing 

strategy to complete a text-dependent analysis. The first lesson standard asks students to 

read accurately. The Think-Aloud reading strategy helps students to accomplish this goal. 

The activities where students are engaging with texts through online activities, graphic 

organizers, think-pair-shares, and group discussions help them to accomplish the 

standards of this unit which ask them to identify text’s meaning and how ideas develop 

over the range of a text. This unit contains many activities and texts because, according to 

Smargorinsky in the text, Teaching English through Principle Practice, “The unit needs to 

be complex enough to generate thoughtful consideration about whatever thread ties the 

texts and lessons together…the topic needs to help student develop frameworks for 

thinking about issues so that they can think about new situations (including new texts) 

through that framework” (2002). This unit asks students to think about social changes and 



how they have affected our country, as well as how persuasive techniques and language 

play a role in these changes. The summative assessment helps students accomplish the 

standard of writing an effective response with the guidance of an adult. The ACES 

writing strategy gives students a framework for organizing their thoughts into a coherent 

piece of writing that responds to a teacher’s question (Rogowsky, 2007). 

 

3) This unit provides me with opportunities to differentiate this lesson as needed. 

a. Process → I can differentiate this lesson by process by giving students smaller or 

larger chunks of text to complete the Talk-2-the-Text guided practice with as 

needed. I could  

b. Product → I can differentiate the ACES writing strategy for students by giving 

more advanced students the ACECES writing strategy asking them to support 

their answer more in-depth (Rogowsky, 2007). Students who are lower-achieving 

could practice the ACES writing strategy more than once with the teacher’s 

modelling before completing their own text-dependent analysis utilizing it.  

c. Content → I could modify this unit to focus more on only persuasive techniques 

and language rather than both persuasive techniques and language and author’s 

purpose and teach author’s purpose in a unit that follows this one. I could also 

incorporate more information about persuasive language for higher-achieving 

students.  

 

Preassessment (Using Student Data to Plan Instruction)  

 

Preassessment 

Please answer the following questions about our upcoming unit.  

1. How does the Think-Aloud reading strategy help you comprehend challenging texts? 

Possible Answer: “The Think-Aloud reading strategy helps me to pause while reading and think 

about what I am reading to really understand it. It helps me connect my reading to other texts and 

experiences.” 

Objective: Students will utilize the Think-Aloud reading strategy to comprehend the text, “The 

History of Student Activism in the United States” by Dawson Barrett, published in Teen Vogue 

magazine. 

2. Which word is most closely related to the term “persuade”?  

 A. Debate 

 B. Convince → Correct  

 C. Inform 

 D. Defend 



Objective: Students will understand what persuasive language is and apply it to the video, 

“Yolanda Renee King, MLK’s granddaughter ‘Enough is enough’” by identifying what the 

speaker was persuading her audience to do in her speech.   

3.  Which of the following is the best example of an author or speaker’s purpose for a 

persuasive speech? 

 A. To inform someone about a topic 

 B. To debate a topic with someone  

 C. To get someone to agree with one of your beliefs → Correct 

 D. To argue with someone about a topic  

Objective: Students will read an excerpt from Martin Luther King Jr.’s “I Have a Dream” 

speech, watch a YouTube clip of the speech, and read the History.com article, “I Have a Dream 

Speech”, and then they will identify his purpose and persuasive techniques to demonstrate an 

understanding of persuasion. 

4. How does a graphic organizer help you to organize information such as author’s purpose 

and other details? 

Possible Answer: It helps me keep my information organized and allows me to visualize the 

material more clearly.  

Objective: Students will watch the public service announcement “Distracted Driving” and 

complete a graphic organizer to identify the video’s purpose and persuasive techniques.   

5. How does the ACES writing strategy help you write across all content areas? 

Possible Answer: The writing strategy helps me stay focused while writing.  

Objective: Students will write a response to the question, “What is the purpose of your 

persuasive, article, speech or video?” using the ACES writing strategy and evaluate how it will 

help them as a writer in all content areas. 

Preassessment Narrative 

My preassessment addresses students’ prior, current, and future learning. It addresses 

prior learning by asking students to recall the process of the Think-Aloud strategy which we 

have done in class before. It addresses their current learning because it asks students to think 

about literary terms they might currently know such as persuasion and author’s purpose. It 

addresses their future learning because it gives students an idea of what the next unit will consist 

of and introduces them to terminology they may not know.  



The preassessment contains a range of Depth of Knowledge (DOK) questions. The first 

question addresses DOK 1 by asking students to recall what they already know about what the 

Think-Aloud strategy is. The second question addresses DOK 1 because it is asking students 

what the term persuade means. The third question addresses DOK 2 because it is asking students 

to apply the term “author’s purpose” to a specific example of a purpose for a persuasive text. The 

fourth question addresses DOK 3 because it is asking students to think about why a graphic 

organizer is used and how it helps them. The fifth question addresses DOK 4 because it is asking 

to students to think about the impact of the ACES writing strategy on their own writing skills. I 

chose to create questions that addressed each of the DOK’s because it is important to challenge 

students, but they should be asked to strategically think or use application in every question. 

Some questions should demonstrate their ability to remember and retain information, while 

others should ask them to apply that information to problems. Using a variety of DOK’s helps 

students enhance their learning.  

Section 2: Expanded Lesson Summaries  

 

DAY 1-5: 

 

Day 1: 

 

• Standard: Standard - CC.1.1.5.E → Read with accuracy and fluency to support 

comprehension: • Read on-level text with purpose and understanding. • Read on-level 

text orally with accuracy, appropriate rate, and expression on successive readings. • Use 

context to confirm or self-correct word recognition and understanding, rereading as 

necessary. 

• Objective: Students will utilize the Think-Aloud reading strategy to comprehend the text, 

“The History of Student Activism in the United States” (Barrett, 2018).   

• Essential Question: How does the Think-Aloud reading strategy help me comprehend 

the text, “The History of Student Activism in the United States” by Dawson Barrett? 

(2018).  

• Lesson Recipe: See “Scripted Lesson” under Section 3 

 

 



Day 2: 

 

• Standard: Standard - CC.1.2.8.A → Determine a central idea of a text and analyze its 

development over the course of the text, including its relationship to supporting ideas; 

provide an objective summary of the text. 

• Objective: Students will understand what persuasive language is and apply it to the 

Think-Aloud text, “The History of Student Activism in the United States” and video, 

“Yolanda Renee King, MLK’s granddaughter ‘Enough is enough’” by identifying what 

the speaker was persuading her audience to do in her speech.   

• Essential Question: What is persuasive language? How does it apply to societal changes 

as seen in our text, “The History of Student Activism in the United States” and the 

EdPuzzle.com video of Yolanda Renee King’s speech? 

• Lesson Recipe: (adapted from http://www.scholastic.com/browse/lessonplan.jsp?id=640) 

o Introduction  

▪ Bell Ringer → Talk to your elbow partner about what you think 

persuasion means. Can you think of examples of a time when you had to 

persuade someone or when you were persuaded by someone? 

▪ Popsicle sticks will be used to call on three students to share their response 

to the Bell Ringer. 

▪ The agenda for the lesson, including the essential question and the 

objective, will be presented to students via the Google Slide presentation 

attached to the unit labelled as “Day 2: Google Slides” 

o Body: 

▪ The students will watch Flocabulary.com video titled “Persuasive 

Language”  

▪ Students will participate in a Think Pair Share to discuss what they learned 

from the video. Popsicle sticks will be used to call on two students to 

share their discussion points with the class. This will serve as a formative 

assessment.  

▪ The teacher will use the Google Slide presentation to directly instruct 

students on persuasive language and techniques. The teacher will explain 

that persuasive language is used to convince a person or group of people 

to believe in something, purchase something, or complete a task. The 

presentation will provide examples of persuasive texts such as 

commercials, political advertisements, public service announcements, and 

speeches. 

▪ Students will brainstorm examples of persuasion they have witnessed such 

as advertisements or commercials they have seen. This will serve as a 

formative assessment for the lesson. 

▪ The students will then review the previous lesson’s Think-Aloud text, 

“The History of Student Activism in the United States” and identify three 

ways the individuals talked about in the text used persuasion techniques. 

This will be done in partners. Then, the teacher will ask each partner 

group to share one of their examples.  



▪ Students will complete an EdPuzzle.com activity individually on their 

electronic devices where they will watch the YouTube video, “Yolanda 

Renee King ‘Enough is enough’” and answer questions about her purpose 

and persuasion techniques.  The answers will serve as a formative 

assessment.  

▪ As a whole class, the teacher will facilitate a group discussion to talk 

about the purpose of Yolanda’s speech and what persuasive techniques she 

used. Popsicle sticks will be used to call on students to share their thoughts 

after completing a Think Pair Share. The teacher will add information as 

needed or prompt students to eb more specific in their response 

 

Below is a screenshot of the EdPuzzle.com activity. The green squares indicate places where 

students will respond to questions individually on their school-distributed electronic devices.  

 

 

 

 

o Closure:  

▪ The teacher will conclude the lesson by asking two students to summarize 

what they had learned from the lesson in one-two sentences. The teacher 

will then tell them that tomorrow’s lesson would be about identifying 

purpose and persuasion techniques in Martin Luther King Jr’s speech, “I 

Have a Dream.” The teacher will remind students that this unit is focused 

around how persuasion has made and continues to make social changes in 

America. 

▪ The students will complete the following exit ticket: 

• On a sticky note, respond to today’s essential question → What is 

persuasive language? How does it apply to making societal 

changes as seen in the EdPuzzle.com video? Please put your name 

on the sticky note and leave it on the door as you exit the 

classroom. 

o Sample response: “Persuasive language is writing or 

speaking used to convince someone to do something. It is 

used to convince people to make changes in our society like 

Yolanda persuaded people to stop gun violence.”  

Day 3  

• Standard: Standard - CC.1.2.5.I → Integrate information from several texts on the same 

topic to demonstrate understanding of that topic.  



 

• Objective: Students will read an excerpt from Martin Luther King Jr.’s “I Have a 

Dream” speech, watch a YouTube clip of the speech, and read “I Have a Dream Speech” 

(2017), and then apply purpose and persuasive techniques to those texts to demonstrate 

an understanding of purpose.  

 

• Essential Question: What is Martin Luther King’s purpose in his “I Have a Dream” 

speech? What persuasion techniques did he use it in? 

 

• Lesson Recipe: 

o Introduction  

▪ The Bell Ringer for the day will be written on the white board. It will 

state, “Talk with your elbow partner for a few minutes and come up with 

one thing you learned from yesterday’s lesson on persuasive techniques 

and language.”  

o Body: 

▪ A group discussion will be facilitated that asks students to share their 

discussion from the Bell Ringer. 

▪ The teacher will then ask students what they know about Martin Luther 

King Jr.  

• Student potential responses: “Civil Rights Movement leader,” 

“Assassinated,” “gave speeches,” “fought for African-American 

rights.” 

▪ Also written on the board will be the day’s objective and essential 

question which the teacher will review with the class.  

▪ In two groups, the students will read an excerpt of Martin Luther King 

Jr.’s “I Have a Dream” speech, see attached except. While reading, they 

will use Padlet.com to organize their notes about his purpose and 

persuasive techniques. The first group will focus on purpose while the 

second focuses on persuasive techniques. The groups will then swap focus 

areas after ten minutes and add to the Padlet wall. Groups cannot add 

information that is already there, but they may elaborate on the other 

group’s notes, in addition to adding their own.  

• Potential student responses for purpose: “Inspire others to join the 

Civil Rights Movement,” “Promote African-American rights, 

“Argue for equality.” 

• Potential student responses for persuasive techniques: “Personal 

stories,” “Appeal to emotions,” “Visualization of an equal future,” 

“Repetition of “I have a dream.” 

▪ The teacher will then show the first three minutes of the YouTube clip 

“Martin Luther King, Jr. I Have a Dream Speech” (Gokadze, 2013).  

• During the speech, students will use the same Padlet wall to create 

a new “note” and add their own thoughts while watching the 

speech. They will take note of the persuasive techniques they can 

see.  

• The teacher will display the Padlet wall on the projector, and 

popsicle sticks will be used to call on students to discuss 



something their group talked about or a note that made while 

watching the YouTube clip.  

▪ The final activity will be for students to read the section, “I Have a Dream 

Text” from the History.com webpage, ‘I Have a Dream’ Speech. Students 

will read this independently. While reading, they should identify what the 

article says King’s purpose in his speech was. The students will turn to 

their elbow partners and discuss this.  

 

Below is an example of the Padlet Wall for this lesson.  

 

 

 

o Closure:  

▪ The teacher will facilitate a group discussion, asking students in a whip-

around what they learned during the lesson. The teacher will then prompt 

students to think about how persuasion was used during the Civil Rights 

Movement as they urged the societal change of equality for individuals of 

all colors. 

▪ The teacher will then let students know that the following day’s lesson 

will continue to examine persuasion, but how it used to spark social 

change in areas outside of gun control, race, and other sensitive topics they 

have been discussion. They will be examining how public service 

announcements push for social changes that often affect our nation’s 

safety. 

▪ The students will respond to the following exit ticket to complete the 

lesson: “In one or two sentences, answer today’s EQ → What is Martin 

Luther King’s purpose in his “I Have a Dream” speech? What persuasion 



techniques did he use it in?” The students will respond to this EQ on a 

sheet protector with a plain piece of paper inside (a do-it-yourself 

whiteboard) and a dry-erase marker and hold it up for the teacher to see. 

• The Padlet.com responses will be used by the teacher to examine 

students’ understanding of the lesson, as well as the responses to 

the exit tickets.  

 

 

Day 4 

 

• Standard: Standard - CC.1.2.7.B → Cite several pieces of textual evidence to support 

analysis of what the text says explicitly as well as inferences, conclusions, and/or 

generalizations drawn from the text. 

 

• Objective: Students will watch the Public Service Announcement “Distracted Driving” 

and use evidence from the video to support what they believe its purpose is evaluate 

effectively they accomplish that purpose.  

 

• Essential Question: What is the purpose of the “Distracted Driving” video? How does it 

accomplish its purpose? 

 

• Lesson Recipe: 

o Introduction  

▪ When students enter the classroom, they will respond to the Bell Ringer 

written on the board: “With your elbow partner, discuss how seeing 

Martin Luther King’s speech in addition to reading it helped you identify 

his purpose and persuasive techniques.” 

▪ The teacher will facilitate the whole-class discussion by using popsicle 

sticks to call on students to share their responses with the class. 

▪ The teacher will reiterate what was said at the end of class yesterday. 

Social change is not always focused on political or racial issues, some 

social change movements have to deal with our safety Many of these are 

accomplished through public service announcements and other persuasive 

techniques. 

▪ The teacher will then display the lesson objective and essential question 

on the board and review them with the class.  

o Body: 

▪ As a class, the students will view the public service announcement, 

“Distracted Driving.”  

▪ As they are watching the video, they will complete the “Distracted 

Driving” handout attached as a screenshot below the “Body” section of 

this lesson. 

▪ When students are finished with this handout, they will work with a 

partner to compare their responses. Students may add or change their 

responses as they seem fit while working with a peer. 

▪ As a whole class, the teacher will facilitate a discussion about their 

handouts. The teacher will use popsicle sticks to call on students to share 

their responses. They will spend some time then conversing about how 



effective the video was in accomplishing its goal; this is opinionated but 

must be supported with reasons from the video and persuasive language 

and techniques lesson. 

 

Below is a screenshot of the handout of the graphic organizer students will complete.  

 

 
 

o Closure:  

▪ The students will be told that they will complete an “end of lesson ticket” 

and then spend the rest of the class previewing material for the following 

day’s lesson. 

▪ Students will be told that tomorrow, they will be given writing instruction 

for a prompt asking them to discuss the purpose of a persuasive artifact of 



their choosing. They may use: a political advertisement, public service 

announcement, speech, commercial, or other persuasive item approved by 

the teacher by the end of the school day, tomorrow.  

▪ Then, students will answer the exit ticket question on a sheet of paper and 

hand it in to the teacher before beginning to search for a persuasive item to 

be used in the Text-Dependent Analysis. Their answer should be at least 

two full sentences.  

• What is the purpose of the “Distracted Driving” video? How does 

it accomplish its purpose? 

▪ Once students hand in their ticket, they may begin to look online for a 

persuasive item for their Text-Dependent-Analysis and do so for the rest 

of the period. Students may ask the teacher for help or get one approved 

before the period ends.  

Day 5 

 

• Standards:  

Standard - CC.1.4.5.T → With guidance and support from peers and adults, 

develop and strengthen writing as needed by planning, revising, editing, rewriting, 

or trying a new approach.  

Standard - CC.1.4.6.G → Write arguments to support claims. 

• Objective: Students will write a response to the question, “What is the purpose of your 

persuasive, article, speech or video?” using the ACES writing strategy and evaluate how 

it will help them as a writer in all content areas.  

• Essential Question: How can the ACES writing strategy help you write better in all 

content areas? 

 

• Lesson Recipe: (adapted from https://aceswritingstrategy.com/) 

o Introduction  

▪ Students will complete the following Bell Ringer: “Talk to your elbow 

partner about a time when you had to complete a Text-Dependent 

Analysis such as on a standardized test or in another class.” 

▪ The teacher will use popsicle sticks to call on students to share their 

responses with the class. They will take a few minutes to talk about 

writing assignments they have been given in the past.  

▪ The teacher will then tell students that today’s lesson is writing instruction 

based on the ACES Writing Strategy (Rogowsky, 2007).  

▪ The teacher will then display the day’s objective and essential question on 

the projector.  

o Body: 

▪ The teacher will begin by telling students that ACES stands for “Answer, 

Cite, Explain, and Summarize.” 

▪ The teacher will use the basic ACES strategy for the students. They will 

complete the ACES handout attached to this unit and inserted as a 

screenshot below the completed Body section of this lesson. 



• The teacher will ask students to brainstorm on a plain sheet of 

paper all of the things they like about their favorite food.  

• The teacher will then explain to students that they will be 

answering the teacher’s question: “Do you have a favorite food?” 

in their response.  

• The teacher modelling will be done on the white board. She will 

demonstrate her own sample response as the students follow her 

lead.  

• Then, the teacher will model the sample sentence: I have a favorite 

food. Students will follow the sample sentence.  

• The teacher will then model the “cite” portion of the strategy by 

writing: My favorite food is pizza. Students will complete the 

sentence with their own favorite food.  

• The teacher will then explain that will explain why they like their 

favorite food so much with reasons. The teacher will write her 

sample sentence: My favorite food is pizza because I live near Old 

Forge, PA which calls itself the “Pizza Capital of the World.” They 

have great pizza there, so I eat it a lot. Students will complete their 

reasons for their own favorite food. 

• The teacher will then model the summary portion by writing: In 

conclusion, my favorite food is pizza. Students will follow the 

model with their own food. 

• The students will then complete a Think Pair Share where they 

discuss how this is a helpful strategy. The teacher will use popsicle 

sticks to call on a few students to share their responses. 

o Closure:  

▪ The students will answer the following question as an “end of lesson 

ticket.” 

• How does the ACES writing strategy help me write better across 

all content areas? 

• Students will write their answer on a sheet of paper, and then hand 

it in to the teacher. 

• After they complete the ticket, the teacher will give them their 

writing prompt. See further Text-Dependent Analysis description a 

and more materials in the Summative Assessment section on this 

unit. 

o Writing prompt: What is the purpose of your selected 

persuasive artifact? You may write about a political 

advertisement, commercial or other advertisement, speech, 

or persuasive article.  

 

Instructional Resources, Materials, and Technology for the Unit Plan (5 points) 

• “The History of Student Activism in the United States” (Barrett, 2018). Retrieved from 

https://www.teenvogue.com/story/the-history-of-student-activism-in-the-united-states 

o This text is used in the Think-Aloud scripted lesson  

• Martin Luther King Jr.’s “I Have a Dream” speech. Retrieved from 

https://www.archives.gov/files/press/exhibits/dream-speech.pdf 

https://www.teenvogue.com/story/the-history-of-student-activism-in-the-united-states
https://www.archives.gov/files/press/exhibits/dream-speech.pdf


• ‘I Have a Dream’ speech. https://www.history.com/topics/civil-rights-movement/i-have-

a-dream-speech  

• Martin Luther King, Jr. “I Have a Dream speech” YouTube video 

https://www.youtube.com/watch?v=3vDWWy4CMhE 

o This above three resources will be in the Day 3 lesson. Students will read this, and 

pair it with two other texts to identify King’s purpose and persuasive techniques. 

• “Yolanda Renee King, granddaughter of MLK ‘Enough is enough’” YouTube video. 

Retrieved from https://www.youtube.com/watch?v=TvskFQN-4eY 

o This will be in the Day 2 lesson. Students will use it to identify purpose and 

persuasion techniques. 

• Flocabulary.com video: “Persuasive Language.” Retrieved from 

https://www.flocabulary.com/unit/persuasive-language/ 

o This video will be used to supplement the direct instruction on persuasion. The 

video uses music and lyrics to explain persuasive language to students. 

• Padlet - https://padlet.com/dashboard 

o This website will be used for students to organize the purpose and persuasive 

techniques used in Martin Luther King’s “I Have a Dream” speech. Their 

comments are shown to their peers in real-time.  

• “Distracted Driving” YouTube Video. Retrieved from 

https://www.youtube.com/watch?v=7eFH3y_SIO0 

o Students will work with this video in the Day 4 lesson. They will identify its 

purpose, persuasive techniques, and evaluate its effectiveness. 

• Rogowsky, B. (2007). ACES writing strategy. Retrieved from 

https://aceswritingstrategy.com/ 

• Scholastic. (2018). Presenting Persuasively (Grades 6-8). Retrieved from 

http://www.scholastic.com/browse/lessonplan.jsp?id=640 

• Smargorinsky, P. (2002). Teaching English through Principle Practice.  

 

Section 3:  Scripted Lesson Plan 

 

Lesson Foundation: 

 

Standard:  

Standard - CC.1.1.5.E → Read with accuracy and fluency to support comprehension: 

Read on-level text with purpose and understanding. • Read on-level text orally with 

accuracy, appropriate rate, and expression on successive readings. • Use context to 

confirm or self-correct word recognition and understanding, rereading as necessary. 

Instructional Objective: 

 

https://www.history.com/topics/civil-rights-movement/i-have-a-dream-speech
https://www.history.com/topics/civil-rights-movement/i-have-a-dream-speech
https://www.youtube.com/watch?v=3vDWWy4CMhE
https://www.youtube.com/watch?v=TvskFQN-4eY
https://www.flocabulary.com/unit/persuasive-language/
https://padlet.com/dashboard
https://www.youtube.com/watch?v=7eFH3y_SIO0
https://aceswritingstrategy.com/
http://www.scholastic.com/browse/lessonplan.jsp?id=640


Students will use the Think-Aloud reading strategy to comprehend the text, “The History 

of Student Activism in the United States” from Teen Vogue magazine (Barrett, 2018).   

 

Essential Question:  

 

How does the Think-Aloud reading strategy help me comprehend the text, “The History 

of Student Activism in the United States” by Dawson Barrett? (2018).  

 

Formative Assessments Used Throughout the Lesson:  

 

(1) Observation → I will observe students as they work in pairs to complete the Think-Aloud 

reading strategy in two-paragraphs chunks at a time. During these observations, I will be 

listening for students’ verbalization of their predictions, questions, summaries, and text-to-self, 

text-to-text, and text-to-world connections. I will be watching to ensure that as one partner is 

reading and thinking aloud, the other is annotating their text. I will find exemplar student pairs so 

that there is a student modeled example per chunk during our whole-group discussion about each 

section.  

 

(2) Self-Reporting Strategy → Students will respond with a thumbs up, down, or in the middle to 

questions during instruction. After modelling the Think-Aloud strategy, I will ask, “Do we feel 

ready to complete this strategy on our own in pairs now?” During the chunks of the text that 

students are completing in pairs, I will ask “How do we feel about this strategy? Is everyone 

doing alright?” Then, when we meet as a whole class to review the chunks, I will ask students 

“Do you feel like you comprehend this section of the text?” Students will reply with a thumbs up 

to indicate they understand, a thumbs down if they do not understand, and a sideways thumb if 

they are in the middle. If 4 or fewer students respond with the sideways thumb or thumbs down, I 

will intervene with those individual students. If there are more than 4 students who respond with 

a sideways thumb or thumbs down, I will review the assignment or material with the entire class.  

 



Summative Assessment for the Lesson (exit ticket): 

 

 

Questions and Answers: 

1. How did the Think-Aloud strategy help you comprehend the text, “The History of Student 

Activism in the United States” by Dawson Barrett? 

Answer → The strategy helped me break the text into smaller chunks to fully the 

understand what it was saying. It helped me pause and think about the text by 

making predictions, asking questions, and connecting the text to other texts and 

real-life. (Answers may vary). 

2. True or False: Many strategies used by advocates in the past are used by advocates today to 

make societal changes such as ending gun violence in schools.  



Answer → TRUE 

3. Which of the following is NOT a part of the Think-Aloud Strategy we used in class? 

Answer → D 

 

Lesson Script: 

 

Introduction:  

 

• Students will complete the following Bell Ringer written on the board as they enter the 

classroom: Talk to your elbow partner about what you think “social change” means.” 

o As students are entering the classroom and beginning the Bell Ringer, the teacher 

will greet students by saying “Hello,” “Good morning, or good afternoon.” A 

o The teacher will circulate the room and listen to student responses to the Bell 

Ringer activity.  

o Three minutes into the class period, the teacher will start class. 

▪ “Good morning/afternoon class. Today we will be completing a Think-

Aloud lesson on a text titled, “The History of Student Activism in the 

United States.” Before we begin that, I would like to hear some responses 

to today’s Bell Ringer. I will be using popsicle sticks to call on some of 

you to share your thoughts. Don’t worry; there is no right or wrong 

answer! We are just brainstorming and expressing our thoughts. “ 

• Some possible student responses to the Bell Ringer may be: 

o “I think social change means when our society changes for 

the better like legal gay marriage.” 

o “I think social change means when people fight to make 

something happen like a new law or something like that.” 

o “I think it means fighting for a good cause that affects 

people personally.” 

• As the students respond to the Bell Ringer, the teacher will reply 

with phrases like, “That’s a great answer,” “I agree,” “Yes. We 

will discuss that more later.” 

• “Now that we have addressed today’s Bell Ringer and began 

thinking about the topic for our new unit: Social Change in 

America, I would like to introduce today’s lesson objective and 

essential question. Our student objective is displayed on the board. 

It reads, ‘Students will use the Think-Aloud reading strategy to 

comprehend the text, The History of Student Activism in the United 

States from Teen Vogue magazine.’” 

• “Today’s essential question is ‘How does the Think-Aloud reading 

strategy help me comprehend the text, “The History of Student 

Activism in the United States” by Dawson Barrett?’” 

• “Now that we have addressed today’s objective and essential 

question, let’s get started with our lesson. Each table group should 

have a folder in the center. This folder should contain a copy of 

today’s text, “The History of Student Activism in the United 

States” for each student in the group. I would like everyone to 

please take a copy of the text and have it in front of you as I 



display my copy of the text on the document camera everyone to 

see.” 

o The teacher will stand at the front of the classroom and 

have different colored pens prepared to make annotations 

on the text that will be modelled aloud for the Think-

Aloud. 

. 

Body:  

 

• “Let’s get this Think-Aloud started I am going to model my thought process, questioning, 

and prediction making as I read this text for the first few paragraphs. Then, you will 

complete this strategy in partners. As I am thinking aloud and making annotations on this 

text, you all should be too.” 

• “Let’s look at the title first: ‘The History of Student Activism in the United States.’ I’m 

going to circle the word ‘activism’ right away because this seems like an important term 

for this text. Does anyone know what this term means? 

o Possible student answers: “To defend someone.” “To fight for a cause.” “To fight 

for rights.” 

• “Great. Thank you for sharing your thoughts. Activism is the term used to define fight for 

a specific cause. For example, individuals engaged in activism when they defended the 

right for couple of the same-sec to get married which became legal in 2016.”  

• “After reading this title, I imagine that this text is going to be about teenagers or young 

people who fought for different causes in our country.” 

o As the teacher is making these statements, she will be writing notes on her text for 

students to see.  

 
 

 

 

 

 

 

 

 



 

 

 

• “Now, let’s turn our text to page two, and I will begin reading at the phrase, ‘Through 

impressive…’ 

o “When I read the statement, ‘children and teenagers in the U.S. worked long 

hours under brutal conditions in the country’s fields, mines, and factories,’ it 

makes me think of today’s child labor laws which prevent people under a certain 

age from working in certain places, and they limit how long kids can work.” 

o “The text says one of these rebellious teenagers who fought against bad work 

conditions for kids was only 16-years-old. I am underlining this because it shows 

me that young people can absolutely be activists.” 

o “The statement, ‘Anna Elizabeth Dickinson began writing essays and giving 

speeches on the then-unpopular topics of women’s rights and the abolition of 

slavery’ tells me that these activist teenagers are working to cause attention to 

issues in any way that they can. 

o “Reading the word, ‘strikes,’ makes me think about the teacher strikes we have 

seen recently in the news across the country. They refuse to go to work for a few 

days or weeks until they get a new contract or are paid better, depending on their 

situation.” 

o “This paragraph makes me realize that we now have ‘better pay, shorter hours, 

and better working conditions’ in most jobs because of these people who fought 

four our workers’ rights.” 

o “When I read, ‘attendance at American public schools became increasingly 

mandatory,’ it makes me think of the truancy laws we now have that make it 

illegal for children to miss a certain number of days of school. Some of you may 

be aware of this law.” 

o “This entire paragraph, beginning with the words ‘Beginning in the 1870s…’ 

reminds me of the text we read earlier this school year, ‘The Cutting of My Long 

Hair,’ where the main character was forced to give up some her Native American 

culture and adopt American practices.” 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

• “Now that I have modelled the Think-Aloud strategy for you all. I would like you to 

complete the next chunk of text in partners. You will work with your face partners to do 

this. There are six short paragraphs in the next chunk of text. I would like you to alternate 

reading, so you should take turns reading the text. Each of you will read three paragraphs. 

As one of you is reading, you are also pausing to make comments, ask questions, and 

make predictions as I did. The other partner is writing down what you are saying. Then 

switch. We will come back together to discuss the text as a group. Give me a thumbs up, 

thumbs down, or thumb in the middle to my next question: Are we ready to do this in 

pairs?” 

 

 

 



 
 

 

• As students are completing this guided practice, the teacher will walk around the room, 

observing student discussions. The teacher will ask, respond with your thumbs: ‘How are 

we doing?’ The teacher will locate a pair of students who are on-task and completing 

exemplary work within the Think-Aloud strategy. The teacher will approach the student 

and say, “You both are doing wonderful. Would you mind modelling your Think-Aloud 

strategy for this chunk as I did earlier with the first section of the text?” 

o If the students seem uncomfortable doing so, the teacher will not force them to 

participate. The teacher will approach another pair in the same manner. 

• “Okay, we will be discussing this portion of the text as a class now. I am going to use 

popsicle sticks to call on a student to summarize this section of the text for us. 



o Possible student responses: “This section discussed some student activism 

examples like kids who protested going to school until they hired back some 

teacher.” “It talked about kids who supported teachers and school employees by 

using activism.” 

o “Yes. This section began to outline some examples of student activism, mostly in 

terms of fighting for causes that were school-related. Nice job!” 

o Possible answers for student Talk-2-the-Text demonstration: “It mentioned the 

Great Depression which we learned in history class was a time when nobody had 

much money.” “Teens today are the targets of ads, but mostly Juul and cigarette 

ads.” “Students made a lot of differences in their schools by using protests.” 

• “Thank you. Let’s move onto the next chunk. You will be completing this section the 

same as the last one was completed.” 

 

 

 

 
o Again, the teacher will walk around the room, observing student discussions. The 

teacher will ask students to respond with their thumbs: ‘How are we doing?’ The 

teacher will locate a pair of students who are on-task and completing exemplary 

work within the Think-Aloud strategy. They will locate a pair other than the pair 



who presented during the previous chunk. She will approach the student and say, 

“You both are doing wonderful. Would you mind modelling your Think-Aloud 

strategy for this chunk as I did earlier with the first section of the text?” Again, no 

student will be forced to demonstrate the strategy to the whole-class. It is okay if 

only one pair member speaks for their group. 

o “We will be discussing this second chunk as a whole-class now. Can I get 

someone to summarize this section for us? 

▪ Possible student responses: “This section talked about students’ role in the 

Civil Rights movement like desegregating schools and the bus boycott.” 

“It talked about how students were more dedicated than some adults to end 

segregation in schools and make the world more equal for black people.” 

▪ “Those were great summaries. I will now have our pair come up to 

demonstrate their annotations of the text. 

▪ Possible answers for the student Talk-2-the-Text demonstration: “It was 

sad to read about the harsh treatment of black kids in school after they 

were desegregated.” “We thought of our history class where we spent a lot 

of time talking about Rosa Parks and Martin Luther King Jr.” “This 

showed us that persistence is rewarded!”  

o “Thank you, pair for that demonstration! I underlined some of those same 

sections. I also thought about how it is important for young people to know they 

can make a difference, even when sometimes adults tell them they don’t have a 

place in politics.” 

o Now let’s move on to our third and final chunk! 

 

 
 

 



 
 

 

o For the final time, the teacher will walk around the room, observing student 

discussions. The teacher will locate a pair of students. This time, the teacher will 

select a pair who may not have been going excellently earlier in the lesson, but 

who have now had some practice. She will approach the student and say, “You 

both are doing wonderful. Would you mind modelling your Think-Aloud strategy 

for this chunk as I did earlier with the first section of the text?” Again, no student 

will be forced to demonstrate the strategy to the whole-class. It is okay if only one 

pair member speaks for their group. 

• “Okay now that you’ve had time t finish the story, let’s talk about it as a whole group! 

Can someone summarize this section for me?” 

o Possible student summaries: “This section talked about what young people are 

currently doing such as the “BlackLivesMatter movement.” “The author said that 

young people have been doing a lot for our country recently, and they will keep 

doing so in the future.” 

• “Thank you. Those were excellent summaries. I think this section really highlights how 

young people are truly the greatest change-makers in our nation. Now, let’s have our 

pairs demonstrate their Talk-2-the-Text for us. 

o Possible student answers: “The mention of Trayvon Martin made me think of the 

Black Lives Matter movement.” “I remember watching coverage of the women’s 



march on television, they wore those pink hats.” “I agreed that young people are 

dismissed for our age, but we should not be. We are informed.” 

o “Those were excellent annotations! I would also add that the kids today who are 

fighting for social change are using techniques used by teenagers before them 

such as protests, speeches, and rallies.” 

• “Now that we have completed our Think-Aloud and Talk-2-the-Text, let’s put our texts 

away so we can conclude our lesson.” 

  

Closure:  

 

• “To wrap-up our lesson, let’s review today’s objective and essential question. Our 

objective was “Students will use the Think-Aloud reading strategy to comprehend the 

text, “The History of Student Activism in the United States” from Teen Vogue magazine 

(Barrett, 2018). And our essential question was “How does the Think-Aloud reading 

strategy help me comprehend the text, “The History of Student Activism in the United 

States” by Dawson Barrett? (2018).” 

• “In a whip around, I would like each person to state one thing they learned from the text 

today. Take one minute to converse with your elbow partner about what you learned.” 

•  “Okay, going around the room, let’s share our responses.” 

o Possible student responses: “I learned that young people had a big influence on 

our history.” “Social change is made by people of all ages.” 

• “Thank you. Now, to end our lesson today, we will be answering the exit ticket that is 

being passed out now. *See Lesson Summative Assessment in this unit. 

o In the exit ticket, students are asked to answer the essential question.  

▪ Possible student answers: “It helped me read more closely.” “It made me 

read the text more slowly, so I got it more.” 

 

Evidence of Differentiated Learning within the Scripted Lesson Plan:  

(1) Differentiating process based on ability by having smaller chunks of content during the Talk-

To-the-text portion of the lesson plan.  

(2) At the end of the reading, differentiate process based on ability by having students Think Pair 

Share before giving a summary of what they read.  

 ____Clearly identifiable as differentiation by content, process, or product 

____Clear explanation of how content, process or product is being differentiated to    

address the individual ability levels within the class.  

  ____No inclusion of modifications or accommodations  

  



Section 4: Performance-Based Authentic Summative Assessment for the Unit  

The summative assessment of the unit will be a writing prompt which students must answer 

using the ACES writing strategy (Rogowsky, 2007).  

 

(1) The writing prompt: What is the persuasive purpose of your selected persuasive text 

(advertisement, commercial, speech, etc.)? 

 

(2) Breakdown of the components of the prompt: The students will use the ACES writing 

strategy to organize their Text-Dependent Analysis. They will first identify what their selected 

text’s purpose was. They will think about how that purpose is persuading their audience to do 

something. They will explain why the persuasive purpose is what they claim it to be. They will 

summarize the response by restating what the author or speaker’s persuasive purpose is.  

 

(3) Exemplar of completed prompt: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

(4) A detailed rubric: 

 

 

  



Section 5: Post-Lesson Reflection 

 

Analysis of Teaching:   

 

(1) Analysis of Student Learning: Each lesson ended with a summative assessment in the form 

of an exit ticket. Students were asked to answer the essential question. I used these responses to 

understand of students understood the material and if the objectives were met. Some of the verbs 

used in the objectives were “identify,” “evaluate,” and “apply.” These verbs covered DOK 1, 2, 

and 3. I should have created exit tickets that also addressed DOK 4. The text-dependent analysis 

accomplishes this as a summative assessment, but I could have also included the highest DOK in 

some of the exit tickets to challenge students more. In my scripted lesson, students were asked to 

respond to an open-ended question, true or false question, and a multiple-choice question. In my 

other exit tickets, students only answered open-ended responses. I could have made the exit 

tickets more diverse by including a variety of questioning techniques to test different DOK’s and 

provide an opportunity for students to demonstrate what they know without always writing. 

Overall, I think my summative assessments gave me efficient student data, but they could have 

been more effective. 

(2) Analysis of Teaching: I used a Bell Ringer where students were to discuss what social 

change meant to them. I think this peaked students’ curiosity because I did not specifically state 

what the new unit was yet. I did state the essential question, but I could have explained it in more 

student-friendly terms; so, I fell to the trap of teachers often forgetting that part. I introduced the 

text and explained how the Think-Aloud strategy for that lesson would work. I could have spent 

more time discussing Think-Aloud strategies, their research-based effectiveness, and their 

overall purpose more explicitly. I did summarize both the text’s content and the strategies that 

were demonstrated within the Think-Aloud at the end. I did not purposefully transition into the 

Talk-2-the-Text strategy as I should have. However, I did explain that students would 

completing their own practice of what I modelled for them. I monitored student participation by 

walking around the classroom and selecting exemplar student pairs to share their comments, 

questions, predictions, etc. with the class after each chunk of the text. I specifically observed if 

each pair had one student was reading and talking and one student who was writing. I could have 

transitioned better to the whole group analysis of the text and reading strategies by using a timer 

as we discussed in class. I elicited student involvement by using popsicle sticks and prompting 

questions to have each student participate in the discussion.  

(3)Analysis of following the Think-Aloud and Talk-2-the-Text Strategy framework: I 

followed the Think-Aloud and Talk-2-the-Text strategy as demonstrated in-class. I modelled the 

strategy for students by reading the text aloud and demonstrating my thought process. I annotate 

the text and verbally explained my thoughts, questions, predictions, etc. to the students. I 

explained to students how they would be practicing the strategy on their own and provided them 

with a pre-chunked text. Students knew that they needed to read aloud the text and make their 

own comments as they read.  

(4)Explanation of Modifications of current instruction for future application on (a) planning, 

(b) preparation, and (c) instruction: (A) In the future, if I needed to make modifications for 

students, I would plan for this by chunking the text into smaller sections in advance. I would also 

plan to have a longer modelling section of the Think-Aloud. I might also plan to guide students 

more as they demonstrate their own Talk-2-the-Text in the whole-group analysis by using 



prompting questions and pointing out places where I annotated the text more so than I did with 

other students. (B) To prepare to make modifications of this text, I would consider each student 

and how much of the text they could handle at a time. I might select a shorter text with the same 

information or find a text that is available at multiple reading levels. (C) As I instruct this lesson 

in the future, I would be conscientious of students who need modifications and tailor the lesson 

to suit them best by modelling more, asking more questions throughout, and incorporating more 

formative assessments into the lesson. 

  



 

 


